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Mission Statement
Drawing on its cultural richness, creativity, and tradition of scholastic excellence, the Cheltenham School District strives
to nurture each child through a wealth of academic endeavors and community partnerships that provide the skills and
vision needed to lead a productive and meaningful life beyond our classroom walls.
Vision Statement
With a clear connection between the classroom and the world, the Cheltenham School District will strive for
excellence by:
1.
inspiring our students to develop principled and knowledgeable responses to the local, national, and global
challenges of the 21st century;
2.
actively engaging parents in their children’s intellectual, social, and moral education;
3.
encouraging faculty and staff to continually broaden the web of connections between their academic
disciplines and the world on which they depend;
4.
stimulating dynamic leadership of building and district administrators; and
5.
creating partnerships with community individuals, institutions, organizations, and businesses that model
real-world connections for all students.
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Current Cedarbrook Middle School English Language Arts Curriculum
English 7/ English 8- Grade Level
The English course integrates reading, writing, researching, speaking,
listening, and thinking skills. Students read and discuss various texts: short
stories, novels, poetry, drama, nonfiction, and film. Students focus on learning
and practicing reading strategies to deepen comprehension and promote
student transaction with text. The study of fiction emphasizes plot
development, theme, and characterization. Students write in the following
modes: narrative, informative, and argumentative. Students continue to
practice the writing process and examine exemplary models of writing.
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Current Cedarbrook Middle School English Language Arts Curriculum
English 7- Learning Support
For students with an IEP needing a supplemental learning support setting
as determined by the IEP team, the LS English course integrates reading,
writing, researching, speaking, listening, and thinking skills while working
on each student’s individual goals. Students read and discuss various
texts: short stories, novels, poetry, drama, nonfiction, and film. Student
focus on learning and practicing reading strategies to deepen
comprehension and to promote student transaction with text.
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Current Cedarbrook Middle School English Language Arts Curriculum

English 7/ English 8 - Enriched
Students in the Enriched English course are expected to be avid
readers and sophisticated writers. The course of study includes
variations in materials, tasks, and assessments for the advanced
level class. Students will encounter challenging texts,
discussions, and writing.
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Current Cedarbrook Middle School English Language Arts Curriculum

English as a Second Language
Students who are not native English speakers may be enrolled in this
class based on recommendation by ELD teacher.
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Current Cedarbrook Middle School English Language Arts Curriculum
Reading
Read 180 and/or SRA will be assigned to students who experience
difficulty in reading comprehension.Both Read 180 and SRA operate
through a team and independent model of instruction. Through the
employment of fiction and non-fiction literature, computers, workbooks, and
novels, the curriculum focuses on decoding strategies, vocabulary
development, and reading comprehension.
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Current Cedarbrook Middle School English Language Arts Curriculum
Literary Workshop
Literary Workshop will be assigned to those seventh and eighth grade
students who do not need further instruction in reading, but do need more
literacy experiences. This course will be in lieu of a World Language. Its
purposes are to strengthen critical reading, listening, and writing skills and
to encourage students to appreciate the joy of reading and creative written
expression.
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Proposed Cedarbrook Middle School English Language Arts Curriculum
English Language Arts 7 / English Language Arts 8
This English course is aligned to the PA Core English and Language Arts
Standards and integrates reading, writing, researching, speaking, listening, and
critical thinking skills. Students read and discuss various texts: short stories, novels,
poetry, drama, nonfiction, and film. Students focus on learning and practicing
reading strategies to deepen comprehension and promote student transaction with
text. The study of fiction emphasizes plot development, theme, and
characterization. Students write in the following modes: narrative, informative, and
argumentative. Students continue to practice the writing process and examine
exemplary models of writing.
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Proposed Cedarbrook Middle School English Language Arts Curriculum
English Language Arts 7* / English Language Arts 8*
For students with an IEP needing a supplemental learning support setting as
determined by the IEP team, the English 7 course is aligned to the PA English
Language Arts Core Standards and integrates reading, writing, researching,
speaking, listening, and critical thinking skills while working on each student’s
individual goals. Students read and discuss various texts: short stories, novels,
poetry, drama, nonfiction, and film. Student focus on learning and practicing
reading strategies to deepen comprehension and to promote student
transaction with text.
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Proposed Cedarbrook Middle School English Language Arts Curriculum
English as a Second Language
Students who are not native English speakers may be enrolled in this class based on
recommendation by ELD teacher.

Reading
Reading is for students with an IEP requiring targeted Reading instruction by the IEP
team. Through the employment of fiction and non-fiction literature, computers,
workbooks, and novels, the curriculum focuses on decoding strategies, vocabulary
development, and reading comprehension.
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Proposed Cedarbrook Middle School English Language Arts Curriculum
Read 180
Read 180 will be assigned to students who require additional support with reading and
literacy skills. Students will strengthen vocabulary, enhance research and writing skills,
build fluency, background and content knowledge, and demonstrate knowledge transfer.
Read 180 blending learning approach allows students to work in small groups,
independently, and then application of new concepts. Formative assessments provides
teachers and students with feedback to track student progress.
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Upcoming Professional Learning with Penny Kittle
June 2, 2021, 8:00 a.m. - 11:00 a.m.
Planning and Implementing Book Clubs Using Culturally Responsive Texts and Strategies*
Book clubs engage readers in a wide range of texts that allow for divergent thinking and learning
from the perspective of others. Book clubs build community and deepen reading comprehension
through discourse and writing. In this workshop, participants will dive into planning and
implementing book clubs using culturally responsive texts and teaching strategies in the
intermediate and secondary classrooms. Participants will build their understanding of:
●
●
●

why book clubs leverage engagement and deeper learning
the essential roles discourse and writing play in book clubs
the teacher moves and design elements of book clubs
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Upcoming Professional Learning with Penny Kittle
August 25, 2021, 8:00 a.m. - 11:00 a.m.
Virtual Launching Your Year with Independent Reading Using Culturally Responsive Texts
and Strategies*
How can launching the year with independent reading build a collaborative community of learners?
With over a year of unprecedented learning, participants will learn how to plan a unit of study
around independent reading in order to support students in gaining back their stamina, fluency, and
joy of reading and writing. Participants will explore how to:
●
●
●

Cultivate habits of reading through in- class reading time
Empower students to make choices from a wide range of genres
Create discussion and writing experiences in response to reading
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Upcoming Professional Learning with Penny Kittle
August 25, 2021, 8:00 a.m. - 11:00 a.m.
Launching Your Year with Independent Reading Using Culturally Responsive Texts and
Strategies
●
●
●
●
●
●

Give book talks from a variety of texts and voices
Use conferring as a tool for assessment, monitoring progress, and goal setting
Support students in developing their identity as readers
Support readers to build stamina and fluency
Model self- monitoring and goal setting strategies
Use mentor texts to increase the complexity and demands on readers and examine writer’s
craft
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Appendices
Montgomery County Middle School ELA Course Offerings
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Cedarbrook Middle School English Language Arts Curriculum

English 7 Curriculum Documents

English 8 Curriculum Documents

18

Resources
Engaging Middle School Readers
How Inclusive is Your Literacy Classroom Really?
NCTE A Call to Action: What we know about Adolescent Literacy
NCTE Statement on Independent Reading
#DISRUPTTEXTS
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Agenda
●
●
●
●

Introduction of District Partners
Trauma and Its Impact on the Brain
Traumatic Impact of COVID-19
Implementation of a Mental Health Continuum
3

Trauma Defined
What is Trauma?
Trauma is defined as an “event outside the normal human experience.”
These events are generally emotionally painful and distressing, and overwhelm a
person’s ability to cope, leaving him/her powerless.
Childhood trauma affects at least 1 in 4 students in every classroom...every day.
Source: Attachment & Trauma Network, Inc.
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Lakeside NeuroLogic® Initiative
The Impact of Trauma on the Brain
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The brain
develops and
operates from the
bottom up
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Abstract thought
Concrete thought
Affiliation
Attachment
Emotional reactivity
Motor regulation
States of arousal
Appetite
Sleep
Blood pressure
Heart rate
Body temperature
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Trauma can lead to:
●
●
●
●
●

A greater density in the lower regions of the brain.
An over-reactive stress response.
A smaller cortical area.
Less ability to control impulses.
Gaps of underdevelopment.
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Changing the Question from:
“What’s wrong with you?” to “What happened to you?”
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Joshua MacNeill
Director of NeuroLogic®
Initiative
215-654-9414
jmacneill@lakesidelink.com
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Effective School Solutions
Traumatic Impact of COVID-19/
Implementing a Mental Health Continuum
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Our Goals for Tonight

1. Unpack the impact of COVID-19 on mental health
2. Review MTSS for mental health best practices, and specific needs
for returning students to physical schooling
3. Review results of preliminary mental health readiness assessment
conducted for CSD
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ESS: Partnering to Reinvent
K-12 Mental Health Care
•Since 2009, Effective School Solutions (ESS) has offered intensive, “Tier 3” mental
health programming to serve students with intensive emotional and behavioral
challenges
•ESS offers the same quality care as a therapeutic day school, but has pioneered
delivery within the school setting
•This results in better care for students, maintenance of students in the least restrictive
environment, and a significant reduction of Out-of-District Placements and associated
costs as well as significant improvements in grades, discipline, and attendance
•ESS currently serves almost 2,000 students each day, in 70 districts across 9 states
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Even Before the COVID-19 Crisis, there
was a Growing Mental Health Epidemic
Among K-12 students
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Of youth ages 13-18, 1 in 5 have a mental illness.
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The Mental Health Crisis
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Traumatic Impact of COVID-19

18

The Pandemic and Student
Mental Health
•“School-age children who quarantined for just 30 days
reported measurably more depression and anxiety than
similar pre-pandemic cohorts.”- JAMA Pediatrics
•“Caregiver-reported depression, anxiety, and misbehavior
among American kids in the general population to have
reached levels typically seen only in those previously
diagnosed with a form of mental disorder.” –Harvard
•“Persistent loneliness and isolation among children of the
kind that has become quite widespread during the
pandemic can lead to suicidal ideation and self-harm and to
significant depression.” –University of Bath
•“New data from the Centers for Disease Control and
Prevention shows a 24 percent spike over last year in
emergency visits for mental-health issues among
5-to-11-year-olds and a 31 percent rise among
12-to-17-year-olds”
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Mental Health Related
Insurance Claims for Teens
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Don’t Over-Focus on
“Learning Loss”

“Post-pandemic schooling needs to focus on relationships. Students described losing connections to their friends, their teachers, and most painfully, to themselves. In our return to in-person
schooling, rebuilding connection needs to be the priority. This will require smaller classes, better teacher-student ratios, and increased presence in schools of adults who both want to, and know
how to, support students with re-establishing connections.”
“Post-pandemic schooling needs to prioritize mental health and wellness. There is no question that the pandemic has impacted student mental health. The question is whether simply putting
students back into the classroom is going to address their struggles. And the answer to that question is a resounding no. Students with mental-health struggles often didn’t have adequate
support in our schools pre-pandemic. Over 430,000 Americans have died of COVID-19, and American schoolchildren will carry that grief with them when they come to school each day. We need
to see a significant infusion of resources into mental-health services for young people, both in schools and out of them: into staffing and programming such that every student who needs support
has access to it. This is something that has never existed in equitable ways across school districts in America, so the funding and planning should have begun months ago.”
“Post-pandemic schooling needs to take a less-is-more approach. The adult anxiety around “learning loss” is completely tied to the “quantity over quality” approach to curriculum and standards
that plagues our education system. We need to re-evaluate our approach to standards, deeply consider what is essential vs. what is extraneous, and encourage schools to build schedules,
structures, and curriculum units that support deeper learning, rather than superficial coverage.”
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Our Goals for Tonight

1. Unpack the impact of COVID-19 on mental health
2. Review MTSS for mental health best practices, and specific needs
for returning students to physical schooling
3. Review results of preliminary mental health readiness assessment
conducted for CSD

22

MTSS Framework for
Mental Health Support
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Other MTSS Best Practices

1.Orderly flow of students up through the continuum (don’t “jump the line”)
2.Clear accountability and gatekeeper to ensure orderly flow of students
3.Consistent definition of appropriate interventions of each tier
4.Delivery all implementations with fidelity, consistency, and documentation
5.Be judicious about use of Out-of-District Placements (ODP), they are often the least
efficient form of care at Tier 3!
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MTSS Framework: How Each Tier
Will Be Affected with Re-entry
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Diagnostic Profile of Typical
Tier 3 Students
Students often present with clinically complex issues requiring intervention. Below are
some of the diagnoses and issues typically presented by Tier 3 students
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Tier 3 Best Practices
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A Structured Program: What It
Looks Like
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C.O.P.E. 2.0: A Blueprint for Addressing
2021’s Mental Health Challenges

1.Center School Re-openings
Around Mental Health Services
2. Organizing Support to
Re-Acclimate to the Structure of the
School Environment
3. Preparing to Serve a Significantly
Higher Number of Students
4. Equity Focused Approaches to
Care
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Our Goals for Tonight

1. Unpack the impact of COVID-19 on mental health
2. Review MTSS for mental health best practices, and specific needs
for returning students to physical schooling
3. Review results of preliminary mental health readiness assessment
conducted for CSD
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Our Work Together

Past
●

Partnered with district to deliver a
series of asynchronous professional
development workshops

Present
●
●

Conducted a district-wide mental
health readiness assessment
Provided preliminary results and
recommendations to district
stakeholders on readiness assessment

Future
●

In process of developing a partnership
centered on clinical programming to
augment existing infrastructure and
professional development and self-care
for educators
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Preliminary Summary of Findings

Finding 1: Strong Culture and Mindset
The district has a great culture and mindset for supporting the social-emotional health of students, with numerous stakeholders mentioning the district’s strong commitment and leadership
in this area.
Finding 2: Inconsistent Implementation of Tier 1 and Tier 2 Supports
While there are multiple Tier 1 and Tier 2 supports in place and an enthusiastic and well qualified staff delivering them, administration has expressed concern about inconsistencies in how
interventions are implemented across schools- in other words, do we have a common definition and consistent delivery of interventions at the Tier 1 and Tier 2 levels?
Finding 3: Possible capacity issues to support re-entry
In addition, concern was expressed about sufficient therapeutic capacity at the Tier 2 level to support the anticipated increased number of students presenting with mental health challenges.
Finding 4: Need for educator support and development on mental health topics
A need was expressed for more focused professional development for all staff members, particularly on the impact of trauma on student mental health, and tools for classroom, support and
clinical staff to effectively manage the external manifestations of trauma in students.
Finding 5 (Part I): Gaps at the Tier 3 Support Level
Tier 3 supports were reported as a needed area of focus, with respondents at most schools (particularly the elementary and middle school level) reporting that the capabilities to serve the
needs of students with more intense needs should be more robust.
Finding 5 (Part II): Possible opportunity to reduce future reliance on outplacement
Related, there is a strong possibility that need for Tier 3 (and thus ODP) needs will increase in the future; district should look to prevent future outplacements through creation of a robust
program in house.
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Key Quotes from our
Listening Session
“I’m very fortunate to be in a district that supports social-emotional wellness”
“When students come back to school they are going to be presenting behaviors we are not used to.”
“We have a great need at the Tier 3 level”
“We don’t have the kinds of clinical therapists necessary to do the highest levels of care”
“We have great guidance counselors, but we’re not really staffed to do the kind of care students would get via an
outpatient model”
“We need to equip staff with information on trauma-attuned practices”
“Kids come with two ‘backpacks’- one full of the tangible and the other full of the invisible like anxiety and
depression”
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Recommendations
Create a Plan. Create a comprehensive mental health action plan for the district, and ensure that there is a
strong mental health component to district re-entry plans for the coming school year; document standardized
implementation criteria for all interventions in each Tier
Fill the Tier 3 Gap. Undertake a comprehensive effort to build an in-district Tier 3 capability which will
significantly decrease risk of future increases in out-of-district placements and reduce over classification
Ensure Tier 2 is adequately staffed. Make sure sufficient counseling capacity exists to address increased
number of students who will present with mental health challenges
Create a professional development continuum with a focus on trauma attuned practices and mental
health awareness. Plan and implement a full-year continuum of professional learning, beginning this spring
to prepare for a return to more normalized schooling, and continuing through 2021-2022
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Duncan Young
CEO
617-697-7745
dyoung@effectiveschoolsolutions.com
Mike Roseman
Vice President of District Partnerships
215-983-7089
mroseman@effectiveschoolsolutions.com
Glen Lightner
Director of District Partnerships
717-675-8131
glightener@effectiveschoolsolutions.com
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Next Steps
●
●
●

●
●
●

2020-2021 School Year

Unpack Effective School Solutions’ recommendations
Arrange follow-up meetings with building administrators
Organize wellness/self-care experiences for staff

2021-2022 School Year

Expand mental health supports for students
Provide professional development offerings on trauma and wellness/self-care
Sponsor wellness-themed workshops for parents/guardians
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